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Abstract 

The purpose of this study was to find out the influence of intellectual stimulation on teacher 

retention in rural public secondary schools in Karongi District, Rwanda. The research was 

anchored on the transformational leadership theory. The study adopted a mixed methods 

approach, specifically a convergent parallel design. The target population was 25 secondary 

schools and 25 principals, 455 teachers, and one District Education Officer (DEO). The study 

used simple random sampling to select 8 out of 25 secondary schools and their principals. 

Stratified and simple random sampling was used to select 137 out of 455 teachers. Purposive 

sampling was used to include the district education officer. Data collection tools were 

questionnaires for teachers and in-depth interview guides for principals and the DEO. Experts 

at Tangaza University reviewed the research instruments for validity. Cronbach’s alpha was 

used to assess reliability, yielding a coefficient of 0.872, indicating strong internal 

consistency and sufficient reliability for the study’s purposes. Descriptive statistics 

(frequencies and percentages) were used to analyze quantitative data with the help of SPSS 

version 29. Data was presented by the use of tables. Qualitative data were analyzed 

thematically and presented as narratives and quotations. Findings showed that 

transformational leadership, especially intellectual stimulation, positively influences teacher 

retention in rural secondary schools in Karongi District. About 86.7% of teachers agreed 

professional development supports retention. However, many felt uninspired by principals’ 

vision and integrity. The study recommends leadership training emphasizing ethics, vision, 

and support. 
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Introduction 

One of the keystones that leads to students performance academically is teacher retention. 

Teacher retention has become vital in retaining the stability and satisfaction of education 

systems globally (Mugiraneza, 2023). Unfortunately, most school principals make the 

demands for teaching personnel but do not inspire them to remain in their respective 

institutions. In the view of Ukeje and Nwachukwu (2018), successful leadership requires 

motivating workers to work enthusiastically toward achieving organization’s goals. Torres 

(2016) described teacher attrition as the rate at which teachers leave their teaching positions, 

either by moving to new schools or leaving the profession. Bulawat (2020) takes the above 

definition further and argues that teachers who depart must be replaced using other teachers 

to close the gaps. High teacher turnover can result in disruptions in studies, increase 

recruitment charges, and reduce institutional effectiveness. Hawthorne (2021) defines teacher 

retention as keeping staff in the workplace and reducing turnover. Keeping efficient and 

effective teachers for a long period of time enhances coverage of the syllabus, good 

preparation of students for national examinations, student retention, and gives ample time and 

opportunity to offer high-quality education.  

Durnen (2021) asserts that teachers leaving the teaching could be attributed to factors 

including pressure, burnout, loss of appreciation, and resentment which overshadow passion, 

pleasure, and connection to students. Hammond (2017) argue that although some teachers 

retire, approximately two-thirds leave for other reasons, predominantly due to dissatisfaction 

with their teaching roles. Principals are seen as executive officers in learning institutions, for 

they are endowed with positional powers to provide instructional leadership, manage physical 

and financial resources, and manage the staff to realize school goals. They are charged with 

powers to direct and spearhead the implementation of education policies, instill discipline, 

skills, knowledge, and values, and give sufficient support to teachers to retain them and so 

enhance students’ learning, and transformation of the larger society.  

Given the teachers' role, their retention in a school tends to be based on how best they are 

treated. School leadership significantly impacts teacher retention rates. Effective leaders 

foster a supportive environment, promoting collaboration and professional development. 

When leaders communicate clearly, recognize achievements, and provide constructive 

feedback, teachers feel valued and engaged. Conversely, poor leadership, characterized by 

micromanagement or lack of support, can lead to burnout and dissatisfaction. A positive 

school culture, driven by strong leadership, enhances teacher morale and retention. Effective 

leaders provide clarity of purpose, motivate, and guide the organization to realize its mission 

and goals (Westover, 2024).   

As organizations strive to achieve their goals, they find it important to consider their 

leadership styles. It is vital to identify leadership methods capable of keeping abreast of 

development. Transformational leadership is the most well-known leadership approach 

Gunawan, 2020). It is considered one of the main leadership styles that influence 

organizations and individuals to achieve their set targets. Transformational leaders help 
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followers grow by aligning the objectives and goals of the individual followers, the group, 

and the larger organization. Ghuzyyil (2021) argues that leadership is the most noticeable 

factor that drives significant transformations in teaching and learning. Transformational 

leaders in secondary schools are responsible for leading the learners and teachers to achieve 

the best learning and teaching practices.  

For instance, a study by Burns (1978) points out that transformational leadership is 

seen when leaders and followers influence each other to advance to a higher level of morality 

and motivation. Through the strength of their vision and personality, transformational leaders 

are able to inspire their followers (teachers) to change their expectations, perceptions, and 

motivation to work towards common goals. Transformational leaders, according to Bass 

(1985), are trusted, respected, and admired by their followers. Bass further points out that 

transformational leaders have the ability to influence followers and motivate them to develop 

their moral values and change the behaviors of the organization. Transformational leaders 

tend to show four main characteristics: charisma, inspirational motivation, intellectual 

stimulation, and consideration of the needs of followers.  

Barnett (2017) observed that teachers in the United States are seen as a central part of 

the education system because they play a vital role in fostering discipline and providing 

guidance, counselling, spiritual nourishment, and social support to students, both individually 

and in groups. As a result, advocacy for teacher retention highlights their key role in students' 

education. When effective and committed teachers remain in their positions, the holistic 

development of learners is supported, the teacher-student relationship is strengthened, 

performance is improved, and students are better prepared to integrate into society. 

Conversely, when teachers leave, students may not fully achieve their desired goals. A related 

study by Laney (2018) on perceptions of working conditions and teacher retention in the 

United States of America (USA), revealed that shortage of teachers was noted in key fields of 

mathematics, science, and special education, which increased teacher workload hence 

demotivating them and led to increased turnover. However, Laney (2018) revealed that 

principals who provided instructional support, staff professional development, and supportive 

working conditions had a positive influence on retaining science and mathematics teachers. 

A study by Hawthorne (2021) in Nigeria posits that teachers are great contributors to 

students’ performance and institutional stability. Committed teachers bring out the latent 

capabilities of learners and empowers them with skills to make a difference in their future 

lives. In addition, students are able to secure future employability, reduce poverty levels in 

their families, improve financial stability, and raise good living standards. However, 

Hawthorne’s study found out that despite increased financial incentives, teacher’s motivation 

to remain in schools has remained a challenge that has had negative impact on institutional 

administration and students learning. 

A study by Muremela et al. (2021) revealed that inadequate teaching resources and 

poorly equipped laboratories create stress for mathematics and science teachers in South 

Africa. Additionally, insufficient school infrastructure, lack of water supply, and unreliable 

electricity, along with negative attitudes from learners, have contributed to teacher attrition as 

educators seek better incentives and less stress in Western countries or urban schools. This 

shortage of teachers has led to student unrest, strikes, boycotts, and student attrition, which 

negatively impacts schools. 

Rose (2021) and Gitari (2016) studies in Kitui Kenya, emphasized the task of 

principals to strategically offer physical facilities, curriculum resources, support tools and 

develop the teachers professionally to effect change in the curriculum, projects, or programs 
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intended. This further enhances teacher motivation to stay and reduces teacher stress and 

burnout hence being effective. A study by Tumwesigye (2022) in Uganda found that 

inadequate structures, reference materials, a lack of promotions, and little salary subjected 

teachers to loan slavery, causing dissatisfaction, a situation that triggered teachers not to stay 

in the profession. The study found out that salary for teachers should be increased and also 

narrow the salary gap between teachers and heads teachers to enhance their motivation and 

retention. From these studies, it's clear that leadership is a critical aspect of school 

management. However, studies have not clearly shown the link between transformational 

leadership (intellectual stimulation) and teacher retention, which was the focus of this study. 

Frugence & Mukadi’s (2021) study on the challenges that educational leaders face in 

enhancing students’ academic achievement in Tanzania pointed out that principals should be 

well-trained on strategies to improve their roles in teacher motivation. The researchers found 

that motivation for teachers takes different forms, such as delegating authority, giving 

feedback to teachers after instructional supervision, teacher inclusion, recognizing the 

teacher’s efforts, giving rewards, and providing career progression opportunities. The study 

further noted that teacher retention in remote schools in Tanzania continued to go down due 

to a lack of housing, social services, and inaccessibility to opportunities to improve their 

knowledge and skills due to favoritism. Teachers were not given opportunities to attend 

seminars, workshops or training related to Competence-Based Curriculum (CBC). As 

Tanzanian schools struggle with the challenge of teacher retention, it’s unclear whether 

transformational leadership particularly intellectual stimulation influences on the retention of 

teachers in Karongi District, Rwanda. 

The importance of teacher retention in educational systems has received significant 

attention. Zeitlin and Jonathan (2018) highlight a key question in Rwanda: how can schools 

attract, motivate, develop, and retain professional teachers who can deliver excellent 

educational outcomes? This question is crucial at all levels of education, from pre-primary to 

primary and secondary schools, but it has the greatest impact at the secondary level. 

Bigirimana (2024), who conducted a study in public secondary schools in Nyabihu District, 

Rwanda, noted that teacher retention in secondary schools has been a significant challenge, 

adversely affecting educational quality. High turnover rates disrupt learning continuity, 

making it difficult for students to form strong relationships with teachers. This instability 

hampers effective teaching and learning, as new teachers often require time to adjust and 

build rapport. The study also argues that schools face increased costs related to recruitment 

and training, which diverts resources from essential programs. These challenges have 

contributed to lower student performance and a less cohesive school environment. 

Karongi District, located in the Western Province of Rwanda, is one of the districts 

where teacher retention has been a challenge. A report from the district education office 

(2024) revealed that teacher turnover is high, with 20% of teachers leaving their jobs 

annually, including 11% exiting from the public-sector teaching workforce. This issue has 

been particularly affecting schools in rural areas of Karongi where learning levels have been 

low and a low student-teacher ratio.  The report attributes the challenge of teacher turnover to 

various factors, including working conditions, compensation, and limited professional 

development opportunities. As this challenge remains a significant concern in Karongi 

District, there is currently no study that specifically examines how transformational 

leadership, particularly the aspect of intellectual stimulation, affects teacher retention in rural 

public secondary schools in Karongi District, Rwanda. It is from this perspective that the 

present study will be conducted to address this knowledge gap. 
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Statement of the Problem  

Teacher retention has emerged as a critical global concern, as education systems grapple with 

high attrition rates that undermine quality learning and sustainable development. Research 

indicates that effective leadership can play a pivotal role in enhancing teacher motivation, 

satisfaction, and retention by fostering trust, supporting professional growth, and creating 

positive school climates (Bulawat,2020; Hawthorne, 2021). Effective leaders recognize and 

address teachers' needs, provide professional development opportunities, and promote 

collaboration. By creating a positive culture and ensuring teachers feel valued, principals 

significantly improve teacher satisfaction and retention. 

In Rwanda, the good performance of schools has long been associated with effective 

leadership. A study by Zeitlin and Jonathan (2018) revealed that a principal’s effective 

leadership can lead to improved morale, effective communication, and a positive teaching 

and learning environment where teachers feel valued and motivated. However, in Karongi 

District, this has not been the case. A report from the district education office (2024) revealed 

that teacher turnover is high, with 20% of teachers leaving their jobs annually, including 11% 

exiting the public-sector teaching workforce. This turnover particularly affects learning in 

rural schools. 

School stakeholders such as parents are concerned that if high teacher turnover 

continues, it will increase the workload of remaining staff, leading to burnout and further 

attrition, which will adversely impact teaching and learning. As secondary schools in Karongi 

grapple with high teacher turnover, what remains unclear is the extent to which 

transformational leadership influences teacher retention in Karongi. While studies elsewhere 

affirm its importance, no research has directly examined this relationship in the district’s rural 

public secondary schools. This study therefore, investigates how intellectual stimulation, 

idealized influence, individualized consideration, and inspirational motivation, dimensions of 

transformational leadership, affect teacher retention in Karongi District, Rwanda. 

 

Objective of the Study 

To examine the influence of intellectual stimulation on teacher retention in rural public 

secondary schools in Karongi District, Rwanda. 

 

Research Question  

How does intellectual stimulation influence teacher retention in rural public secondary 

schools in Karongi District, Rwanda? 

 

Theoretical Framework 

This study was anchored on transformational leadership, which focuses on inspiring and 

motivating followers to reach their full potential. The Transformational Leadership Theory, 

introduced by James McGregor Burns (1978) and later expanded by Bass (1994), emphasizes 

how leaders motivate followers to achieve meaningful results. It highlights the leader’s 

ability to create a visionary environment, promote innovation, foster positive relationships, 

and encourage high performance. The theory identifies four key components of 

transformational leadership: idealized influence, inspirational motivation, intellectual 

stimulation, and individualized consideration. This study will examine how these components 

manifest among rural secondary school principals in Karongi District, Rwanda, where 

transformational leadership has been linked to improved outcomes for teachers and learners. 
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Influence of Intellectual Stimulation on Teacher Retention 

The influence of intellectual stimulation as an aspect of transformational leadership has 

attracted the attention of many scholars. Vermeulen and Kleijn (2020) conducted a study in 

the Netherlands focused on establishing how intellectual stimulation influences the school 

learning climate. The study employed both qualitative and quantitative approaches for data 

collection and analysis. By combining self-concept leadership theory, social exchange theory, 

and a hierarchical model of the distance of variables to human behavior from an interactive 

perspective, the study unraveled the relationships between school organization, intellectual 

stimulation, and the performance of teachers and learners. The findings indicated a strong fit 

for the model and contributed to the validation of the combined theories and concepts of 

leadership in education. The study confirmed that leadership, especially the trait of 

intellectual stimulation, is critical for motivating both teachers and learners in educational 

settings. However, the study revealed a geographical gap, as it was conducted in the 

Netherlands, a country whose geographical context may not apply to the situation of teachers 

in Rwanda. This highlights the need for the current study to address this gap. 

The influence of intellectual stimulation in school management has attracted the 

attention of scholars in Ghana. Dzandu (2017) conducted a study in Ghana to examine how 

intellectual stimulation in leadership contributes to knowledge sharing. The research further 

explored whether intellectual stimulation affects knowledge sharing among employees in 

Ghana. A cross-sectional survey design was employed, using a convenience sampling 

technique to select a sample size of 500. Out of the 500 questionnaires distributed, 283 were 

included in the final analysis. Data were analyzed using multiple regression. The study found 

a significant positive relationship between intellectual stimulation and knowledge sharing. 

However, the study focused on knowledge sharing which is different from the focus of the 

current study which is teacher retention.  The study also expressed a geographical gap since it 

was conducted in Ghana, whose context differs from that of key regions. This highlights the 

need for the current study to address this gap. 

Leadership is pivotal in ensuring that organizational goals and objectives are achieved 

across all sectors of society. The type of leadership style significantly influences an 

organization's performance and overall success. One such style associated with positive 

outcomes is transformational leadership. Ayacko and Linge (2017) conducted a study in 

Kenya on the influence of intellectual stimulation among judicial officers on the performance 

of judicial staff. The study noted that transformational leadership comprises various 

components that collectively enhance organizational performance, with intellectual 

stimulation being a key aspect. Motivated by the impact of transformational leadership on 

organizations and their people, the study aimed to explore the influence of intellectual 

stimulation by judicial officers on the performance of judicial staff in Kenya.  

A descriptive correlational research design was employed to determine the degree, 

direction, and significance of intellectual stimulation on performance. Bivariate correlations 

were used to establish relationships between variables, while one-way ANOVA examined 

variability. The strength of the association was determined using Chi-square tests. The study 

found that intellectual stimulation significantly influenced the performance of judicial staff, 

with correlation values indicating a strong positive relationship. While this study focused on 

intellectual stimulation and its impact on judicial staff performance, the current research 

related intellectual stimulation to teacher retention in rural public secondary schools in 

Karongi District, Rwanda. 
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A related study still in Kenya was conducted by Mbithe and Okoth (2021) about the 

influence of principals' intellectual stimulation on student academic performance in the 

Kenya Certificate of Secondary Education (K.C.S.E.).  The guiding objective of the study 

was to assess how principals' intellectual stimulation influences student results in the 

K.C.S.E. The hypothesis stated that there is no relationship between principals' intellectual 

stimulation and students' mean scores in K.C.S.E. in Makueni County, Kenya. The study 

utilized transformational leadership theory by Burns (1978), which includes four dimensions: 

idealized influence, inspirational motivation, intellectual stimulation, and individual 

consideration, all of which are critical for determining academic achievement. Questionnaires 

and an interview guide were used to collect data. Data were analyzed using descriptive 

statistics and Pearson's correlation coefficient, which showed a strong correlation between 

intellectual stimulation and K.C.S.E. students' mean scores. The results indicated a negative 

and strong correlation between intellectual stimulation and students' K.C.S.E. performance. 

While the cited study by Mbithe and Okoth (2021) related intellectual stimulation to student 

performance, the current study examined the relationship between intellectual stimulation and 

teacher retention in Karongi District, Rwanda. 

Sengendo and Eduan (2024) conducted a study to examine the influence of 

transformational leadership attributes on academic performance in public secondary schools 

in Uganda. Specifically, the study investigated the influence of transformational leadership 

attributes, particularly intellectual stimulation, on learners’ academic performance in public 

secondary schools. The research was grounded in the transformational leadership theory 

pioneered by James McGregor Burns and supported by Bass.  

The study was anchored in positivism philosophy and guided by a correlational 

survey design using a quantitative research method. Primary data were collected using 

structured questionnaires. Data were analyzed using descriptive and inferential statistics, with 

hypothesis testing conducted at a 5% significance level using the multiple linear regression 

model. The findings of the study revealed that transformational leadership, particularly the 

trait of intellectual stimulation, is a significant predictor of academic performance at the 

Uganda Certificate of Education (Ordinary Level). While this study focused on intellectual 

stimulation and student performance in Uganda, the current study will differ by examining 

intellectual stimulation in relation to its influence on teacher retention in Karongi District, 

Rwanda, thus addressing the knowledge gap. 

 

Research Methodology 

The study adopted a mixed methods approach, specifically a convergent parallel design. The 

target population was 25 secondary schools and 25 principals, 455 teachers, and one District 

Education Officer (DEO). The study used simple random sampling to select 8 out of 25 

secondary schools and their principals. Stratified and simple random sampling was used to 

select 137 out of 455 teachers, but 135 responded. Purposive sampling was used to include 

the district education officer. Data collection tools were questionnaires developed by the 

researcher for teachers and in-depth interview guides for principals and the DEO. Document 

analysis was used to collect data from school principals. 

The research instruments were reviewed for validity by the experts in the field of 

education at Tangaza University. This study employed Cronbach’s alpha to assess the 

internal consistency and reliability of the research instruments. The method was chosen 

because it evaluates reliability from a single administration. According to George and 

Mallery (2003), a Cronbach’s alpha above 0.90 indicates excellent reliability, above 0.80 
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good, and above 0.70 acceptable. Therefore, the obtained coefficient of 0.872 demonstrated 

good internal consistency and was deemed sufficient for the study. Descriptive statistics 

(frequencies and percentages) were used to analyze quantitative data with the help of SPSS 

version 29. Data was presented by the use of tables. Qualitative data was analyzed using a 

thematic approach and presented as narratives and direct quotations. 

 

Research Findings 

a. Influence of Intellectual Stimulation on Teacher Retention 

The objective of this study was to establish the influence of intellectual stimulation 

and   teachers’ retention in rural public secondary schools in Karongi District, Rwanda. The 

teachers were requested to choose the response that best represented their opinions on a five-

point scale. The rating scale was: Strongly Agree (SA), Agree (A), Undecided (UD), 

Disagree (D), and Strongly Disagree (SD). The findings are presented in the Table 1.  
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Table 1:  Influence of Intellectual Stimulation on Teacher Retention (N= 135) 

 Statement SA A UD D SD 

 F % F % F % F % F % 

Engagement in professional 

development activities positively 

impacts my decision to stay at my 

current school. 

 

7 

 

5.2 

 

11

7 

 

86.7 

 

5 

 

3.7 

 

3 

 

2.2 

 

3 

 

2.2 

 I feel that opportunities provided by 

the principal for collaborative learning 

with colleagues enhance my 

commitment to teaching in this rural 

setting. 

3 2.2 93 68.9 8 5.9  15 11.1 16 11.9  

Access to resources that promote 

innovative teaching methods 

contributes to my job satisfaction and 

desire to remain in my position. 

2 1.5 11

3 

83.7 8 5.9 10 7.4 2 1.5 

I believe that intellectual challenges in 

my work environment are crucial for 

my long-term retention as a teacher. 

10 7.4 10

1 

74.8 12 8.9 11 8.1 1 0.7 

Support from the principal’s 

leadership in pursuing further 

education and training influences my 

willingness to continue teaching here. 

79 58.5 31 23.0 12 8.9 6 4.4 7 5.2 

Encouragement from the principal to 

participate in intellectual discussions 

and problem-solving initiatives at 

school strengthens my dedication to 

my teaching role. 

11

0 

8.15 99 73.3

3 

12 8.9 00 00 13 9.63 

    Source: Field data (2025)  

           

 The findings presented in Table 1 clearly indicate that the majority of teachers 

(86.7%) believe that engagement in professional development activities positively influences 

their decision to stay at their current school. This reflects the growing recognition of the 

importance of continuous professional growth in the teaching profession. Professional 

development is not only a means for teachers to enhance their skills and competencies but 

also a key factor in fostering job satisfaction and career fulfillment. One of the principals 

commented, “Teachers who engage in professional development are likely to feel more 

supported and valued in their roles, which can increase their sense of commitment to the 

school and its mission.” Another principal narrated (principals 2): 

As a principal, I understand the professional needs of teachers and recognize the 

importance of supporting their growth. I actively encourage and provide opportunities for 

them to pursue further studies, especially for those who show genuine interest in advancing 

their skills. By doing so, I help them stay motivated and feel valued in their roles. This not 
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only enhances their teaching effectiveness but also contributes to higher retention, as teachers 

are more likely to remain committed to a school that invests in their development. Supporting 

their growth ultimately benefits the entire school community (Principal 2, 17/06/2025). 

The positive correlation between professional development and teacher retention is 

also recognized by the DEO, who states, “I encourage principals to support the professional 

development of teachers who show interest in advancing their careers through professional 

development courses.”  This also aligns with research that suggests that opportunities for 

growth and learning contribute significantly to teachers' job satisfaction and long-term 

retention (Rajendran & Suhairom, 2023). When teachers feel that they are given the tools and 

resources to improve their practice, they are more likely to remain in the profession and stay 

at their current school, particularly in rural areas where retention is often a challenge. 

However, it is worth noting that a small proportion of teachers (3.7%) were unsure 

about the impact of professional development on their decision to stay. This uncertainty could 

stem from several factors. These teachers may not have had access to relevant professional 

development opportunities or might not have seen a direct connection between such activities 

and their overall job satisfaction. Additionally, some teachers might view professional 

development as an obligation rather than an opportunity, especially if they do not perceive it 

as aligned with their personal or professional goals. In the context of transformational 

leadership, principals who prioritize and actively support professional development can have 

a significant influence on teacher retention. When school leaders demonstrate a commitment 

to the professional growth of their staff, it not only strengthens the teachers' skills but also 

fosters a culture of trust, empowerment, and mutual respect. These factors are essential for 

creating a school environment that supports both teachers' professional aspirations and their 

emotional and psychological needs, ultimately improving retention. 

The findings reveal that a significant majority of teachers (68.9%) agreed that 

opportunities for collaborative learning, as provided by the principal, enhance their 

commitment to teaching in the rural setting. This shows the importance of fostering a 

collaborative school culture, where teachers are encouraged to engage with one another, share 

ideas, and learn from each other. Collaborative learning has been shown to improve teachers’ 

professional development, increase job satisfaction, and enhance their sense of community 

within the school. By providing these opportunities, principals can create a supportive 

environment that encourages teachers to stay motivated, share best practices, and ultimately 

be more committed to their roles. In an interview, the DEO emphasized the value of teacher 

collaboration, stating:  

 

I consistently urge head teachers to foster collaboration among their staff. In 

remote settings like this, where isolation, scarce resources, and limited 

professional networks are common, collaborative learning is not just helpful, 

it’s essential. It builds strong support systems, improves instructional quality, 

and boosts teacher motivation and retention (DEO, 19/06/2025). 

 

This narrative from the DEO show that teachers in these areas often face unique struggles that 

may not be as prevalent in urban schools, making the sense of belonging and support even 

more crucial. When principals foster collaboration, they help teachers feel connected, 

reducing feelings of isolation and increasing their professional satisfaction. However, it is 

important to note that a small percentage of teachers (11.9%) disagreed with the idea that 

collaboration enhanced their commitment to teaching. This disagreement could be due to 
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several factors. Some teachers may not have had positive experiences with collaborative 

activities or may have felt that these opportunities were not meaningful or well-structured. 

Others might be more accustomed to working independently and may not fully see the value 

in collaborative learning. Additionally, in rural schools, time constraints and heavy 

workloads could limit the effectiveness of collaborative learning initiatives if not properly 

supported or organized by school leadership. Thus, the findings suggest that collaborative 

learning is a valuable tool in increasing teacher commitment, especially in rural areas, but it 

also shows that such initiatives need to be carefully implemented and tailored to meet the 

specific needs and preferences of the teachers. 

The findings further indicate that a significant majority of teachers (83.7%) agree that 

access to resources and promoting innovative teaching methods positively influences their 

job satisfaction and desire to remain in their current positions. The findings are in agreement 

with what one of the principals said in an interview (Principal 7):  

 

 I understand that teaching is a profession that thrives on creativity, 

innovation, and adaptability. To support this, I ensure that teachers in my 

school have access to the necessary resources, tools, and a conducive 

environment that encourages creative teaching practices. By empowering them 

to explore new methods and engage students in dynamic ways, I have 

observed increased job satisfaction and enthusiasm among staff. This support 

has not only enhanced the quality of teaching but has also contributed to 

higher retention, as teachers feel valued, motivated, and more committed to 

remaining in the school long-term (Principal 7, 17/06/2025). 

 

This narrative from one of the principals highlights the critical role that well-resourced 

teaching environments play in enhancing teacher morale and retention, particularly in rural 

settings where resources are often limited. The DEO also emphasized the importance of 

supporting teachers through resource provision, stating, “the government is committed to 

providing essential resources such as computers and books to support teachers in their 

schools.”  Access to such resources empowers teachers to deliver engaging and effective 

instruction, contributing to a more fulfilling professional experience. However, the small 

percentage (1.5%) of teachers who disagreed suggests that not all teachers perceive these 

resources as impactful, possibly due to lack of training, relevance, or equitable access. 

The findings revealed that strong majority of teachers (74.8%) believe that intellectual 

challenges in their work environment play a crucial role in their long-term retention.  In 

relation to these findings, one of the principals narrated:  

 

As an educator myself, I have always believed that, at times, we must 

challenge ourselves in order to grow. This is especially true for teachers, as we 

face the evolving demands of 21st-century education. These challenges require 

us to embrace change and commit to continuous professional development. In 

this spirit, I have consistently encouraged my teachers to adopt a mindset of 

hard work and growth. I have urged them to actively seek out challenging 

tasks that deepen their understanding and enhance their teaching practice 

(Principal 6, 19/06/2025). 
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These findings suggest that many teachers as well as principals value and embrace 

professional stimulation, critical thinking, and opportunities to solve complex problems as 

part of their job satisfaction. Intellectual engagement tends to contributes to a sense of 

purpose and professional growth, which are key factors in teacher retention, especially in 

rural settings such as Karongi District in Rwanda, where isolation and routine can sometimes 

lead to burnout or disengagement.  

The presence of 8.9% of teachers who were undecided and 0.7% who disagreed 

indicates that not all educators are equally motivated by intellectual challenge. Some may 

prioritize job security, workload balance, or emotional support over cognitive stimulation. 

This variation underscores the importance of adopting a holistic approach to teacher retention 

that addresses diverse professional needs. For transformational leaders, the implication is 

clear: fostering an intellectually stimulating environment, through continuous learning, open 

dialogue, and opportunities for innovation, can help retain motivated teachers. At the same 

time, leaders must also consider and respond to those teachers who may be less driven by 

intellectual challenges; ensuring support systems meet a broad range of expectations and 

needs. 

The findings as shown on Table5 indicate that majority of teachers (58.5%) agree that 

support from the principal’s leadership in pursuing further education and training positively 

influences their willingness to continue teaching in rural public secondary schools in Karongi 

District, Rwanda. This aligns with the comment made by one of the principals, who stated, 'I 

strongly support teachers in their professional development by providing both moral and 

material support.” This highlights the critical role of transformational leadership in fostering 

professional growth and long-term commitment among teachers. When principals actively 

support and encourage further training, whether through moral support, flexible scheduling, 

or access to opportunities, teachers are more likely to feel valued and invested in their work. 

Such support not only enhances teachers’ skills and confidence but also builds a sense of trust 

and motivation, which are essential for retention, especially in rural and often under-

resourced contexts. 

However, the presence of 8.9% of teachers who were undecided suggests that some 

may not perceive clear or consistent support from school leadership, or they may face 

external barriers to further training (such as cost or accessibility) that leadership alone cannot 

address. These findings might imply a need for principals to take more deliberate and visible 

actions in promoting teacher development, ensuring all staff feel equally supported in their 

professional advancement. 

The findings show that a substantial majority of teachers (78.3%) agreed that 

encouragement from the principal to engage in intellectual discussions and problem-solving 

initiatives strengthens their dedication to teaching. One of the principals had this to say: 

 I actively encourage my teachers to engage in intellectual discussions and collaborative 

problem-solving initiatives. These activities not only foster critical thinking and innovation 

but also contribute significantly to their professional growth. When teachers are given 

opportunities to share ideas, reflect on practices, and address real-world challenges together, 

they feel more valued and empowered. This culture of continuous learning and collegial 

support enhances teacher development and contributes to a more dynamic and motivated 

staff. Moreover, such engagement has played a key role in improving teacher retention, as 

teachers feel a strong sense of purpose and belonging within the school (Principal 4, 

18/06/2025).  
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       These findings highlight the importance of participatory and intellectually stimulating 

leadership practices in fostering teacher motivation and commitment. When principals 

actively involve teachers in meaningful dialogue and decision-making, it affirms their 

professional expertise, promotes a sense of ownership, and builds a collaborative school 

culture which are key elements of transformational leadership that contribute to higher 

teacher retention. One of the principals commented, “my experience as a principal has shown 

me that encouraging intellectual engagement helps teachers to feel more empowered and 

professionally fulfilled.” It must also be noted that 9.63% of the teachers disagreed with the 

idea that that encouragement from the principal to engage in intellectual discussions and 

problem-solving initiatives strengthens their dedication to teaching, suggesting that not all 

teachers feel that intellectual engagement is directly linked to their dedication. This could be 

due to individual preferences, perceptions of leadership style, or the manner in which such 

initiatives are implemented. Some teachers may value other forms of support more, such as 

emotional encouragement, workload management, or access to teaching resources. This 

shows a need for school leaders to balance intellectual stimulation with other supportive 

strategies, tailoring their leadership approach to meet the diverse needs of their teaching staff. 

 

Conclusions 

Based on the study's findings, it was concluded that intellectual stimulation significantly 

enhances teacher retention in rural schools. Professional growth opportunities, collaborative 

learning, and access to resources emerged as strong motivators, fostering commitment, 

satisfaction, and trust. Intellectual challenges and encouragement to engage in discussions 

further strengthened retention. Support for further education was valued but limited by 

financial and accessibility constraints. The study further concluded that transformational 

leadership practices, emphasizing professional development, collaboration, creativity, and 

individualized support, play a crucial role in sustaining motivation and long-term teacher 

commitment.  

 

Recommendations 

Based on the findings, the study recommends that the Ministry of Education should prioritize 
strengthening transformational leadership in rural schools by investing in targeted leadership 
training for principals. Programs should emphasize intellectual stimulation, ethical conduct, 
vision setting, individualized support, and effective communication strategies. The Ministry 
should also expand funding for teacher professional development, scholarships, and 
collaborative learning initiatives to address financial and accessibility barriers.  
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