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Abstract

This study aimed to assess the impact of educational guidance services on the academic
resilience of public junior secondary school students in Kakamega East Sub-County, a rural
region in Kenya. The contention of the study is that academic resilience the capacity to
succeed despite adversity is a critical determinant of educational outcomes, particularly for
adolescents navigating new curricular systems in resource-constrained environments. In
Kenya, the transition to the Competency-Based Curriculum (CBC) has placed new demands
on learners, making supportive interventions like counseling essential. While counseling is
broadly acknowledged as beneficial, there is a lack of specific empirical evidence quantifying
the impact of its different components, especially educational guidance, on academic
resilience in rural junior secondary schools. The study employed a mixed-methods
convergent parallel design. The target population included 2000 learners and 80 teacher-
counselors. A sample of 192 learners and 27 school heads and teacher-counselors was
selected using stratified random and purposive sampling. Quantitative data were collected
from learners using a structured questionnaire, while qualitative data were gathered through
semi-structured interviews with educators and school heads. Quantitative data were analyzed
using descriptive statistics, Pearson correlation, and multiple regression analysis via SPSS
Version 26. Thematic analysis of interview transcripts provided explanatory depth. The
findings reveal a strong, positive, and statistically significant relationship between
educational guidance services and academic resilience. Correlation analysis showed a robust
positive association (r = .642, p < .001). Multiple regression analysis confirmed that
educational guidance was the single most powerful predictor of academic resilience ( =
387, p < .001) compared to psychological and personal counseling. Qualitative data
confirmed that while effective, these services are hindered by inadequate resources, a lack of
specialized training for teacher-counselors, and time constraints. Educational guidance
services are not merely a supportive function but a primary and potent driver of academic
resilience for junior secondary learners. By providing students with clear academic and career
pathways, goal-setting skills, and subject selection support, these services function as a
critical protective factor. The study concludes that strengthening and standardizing
educational guidance, particularly in rural schools, is a vital and evidence-based strategy for
fostering the resilience needed for success within Kenya's new educational framework.

Keywords: Academic Resilience, Educational Guidance, Counseling Services, Junior
Secondary School, Competency-Based Curriculum (CBC), Rural Education, Kenya
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1. Introduction

Academic resilience, broadly defined as the capacity of students to adapt positively and
achieve success despite facing adversity, has emerged as a central concept in global
educational discourse (Suldo et al., 2021). In an era marked by increasing socio-economic
pressures, psychological challenges, and evolving educational demands, a student's ability to
persist, adapt, and thrive is no longer a desirable trait but an essential competency. The
United Nations Educational, Scientific and Cultural Organization (UNESCO, 2022) reports
that millions of adolescents worldwide face significant barriers to education, including
poverty and mental health issues, which directly threaten their academic progression.
Consequently, school-based interventions designed to foster resilience have become a critical
focus for policymakers and educators seeking to promote equitable and sustainable learning
outcomes.

Among these interventions, school counseling services have been identified as a
particularly effective mechanism for building resilience. Research from developed nations
provides a strong evidence base for this assertion. In the United States, structured counseling
programs have been shown to enhance students' emotional regulation and academic
performance, particularly in under-resourced public schools (Suldo et al., 2021). Similarly,
studies in Australia have demonstrated the positive impact of counseling on the academic
motivation and resilience of students in disadvantaged secondary schools (Deady & Cornish,
2022). In South Korea, integrating psychological and educational guidance into the school
curriculum has been linked to improved stress management and more consistent academic
performance among students (Lee & Kim, 2023).

In Sub-Saharan Africa, however, the landscape is markedly different. While the
challenges facing students are often more acute ranging from extreme poverty to family
crises the institutional support systems designed to address them are significantly less
developed (African Union, 2022). The role of counseling in fostering academic resilience
remains a critically underexplored field. Nevertheless, emerging research from the region is
beginning to highlight its potential. A study in Tanzania, for instance, revealed that students
who received consistent counseling exhibited a 23% increase in academic resilience
compared to their peers (Mkumbo & Amani, 2021).

In Kenya, the Ministry of Education has formally recognized the importance of
guidance and counseling through national policy frameworks (MoE, 2021). This recognition
is particularly salient in the context of the country's ambitious transition to a Competency-
Based Curriculum (CBC). The CBC, with its emphasis on new learning pathways and
student-centered pedagogies, places novel demands on learners, making the transition
through Junior Secondary School (JSS) a critical and potentially stressful juncture. Academic
resilience is, therefore, paramount for successful navigation of this new system. However, the
implementation of counseling services to support this transition remains inconsistent,
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especially in rural and marginalized areas where trained counselors are scarce and resources
are limited (KNEC, 2022).

This study focuses on Kakamega East Sub-County, a region characterized by high
poverty levels and numerous socio-economic challenges that directly impact student well-
being and academic progress (County Government of Kakamega, 2023). Recent reports
indicate that a significant proportion of JSS students in the region are performing below
national averages, with psychosocial factors cited as a major contributor (KICD, 2022).
While schools may offer some form of counseling, the specific influence of these services on
academic resilience is undocumented.

1.1 Statement of the Problem

The successful implementation of Kenya's Competency--Based Curriculum hinges on the
ability of learners to navigate the academic and developmental challenges of the newly
established Junior Secondary School level. This requires a high degree of academic
resilience. However, students in public junior secondary schools in Kakamega East Sub-
County are exhibiting signs of low academic resilience, manifested in declining performance,
reduced motivation, and poor attendance. These issues are compounded by a range of
unaddressed emotional, psychological, and social difficulties that learners face.

While the CBC framework explicitly calls for integrated guidance and counseling
services to support holistic learner development, the on-the-ground implementation in many
rural schools, including those in Kakamega East, is fragmented, under-resourced, and poorly
monitored. A significant part of the problem is that counseling is often delivered by teachers
who take on this role in addition to their teaching duties, frequently without specialized
training or adequate time allocation (Wanjala, 2022). This compromises the quality and
effectiveness of the support provided.

Although the link between counseling and academic resilience is generally
acknowledged in the literature (Saleh, 2023; Odongo & Othuon, 2021), a critical empirical
gap exists. There is a lack of specific, quantitative research that disaggregates the different
components of counseling to determine which services have the most significant impact on
academic resilience in a rural Kenyan JSS context. It is unclear whether educational guidance
(e.g., career advice, study skills), psychological counseling (e.g., stress management), or
personal counseling (e.g., mentorship) is most effective. Without this evidence, school
administrators and policymakers are unable to strategically allocate their limited resources to
the interventions that yield the greatest return in building student resilience. This study sought
to fill this knowledge gap by systematically examining the influence of educational guidance
services on the academic resilience of students in this under-researched area.

1.2 Objective of the Study

The primary objective of this study was to assess the impact of educational guidance services
on the academic resilience of public junior secondary school students in Kakamega East Sub-
County.

1.3 Research Question

How do educational guidance services affect the academic resilience of learners in public
junior secondary schools in Kakamega East Sub-County?
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2. Literature Review

This section synthesizes the theoretical and empirical literature that underpins the relationship
between educational guidance and academic resilience, establishing a robust conceptual
foundation for the study.

2.1 Theoretical Framework
This study is anchored on a dual theoretical framework that integrates Resilience
Theory and Bronfenbrenner’s Ecological Systems Theory.

2.1.1 Resilience Theory

First conceptualized by scholars like Richardson et al. (1990), Resilience Theory provides the
core lens for understanding the study's dependent variable. The theory posits that resilience is
not a fixed trait but a dynamic process of positive adaptation in the face of significant
adversity or stress. It involves an interplay between risk factors (challenges that threaten
development) and protective factors (assets and resources that mitigate risks).

In an academic context, students face numerous risk factors, such as academic
pressure, difficult subject matter, peer conflicts, and socio-economic hardship. Academic
resilience is the process by which they successfully navigate these challenges. Educational
guidance services, within this framework, function as a critical protective factor. They
provide students with the specific cognitive and behavioral tools needed to cope with
academic stressors. For example, guidance on effective study skills helps a student manage a
heavy workload; career advice provides a sense of purpose and long-term motivation that can
buffer against temporary setbacks; and support in subject selection ensures a better fit
between a student's abilities and their academic path, reducing the risk of failure and
discouragement. This theory allows us to hypothesize that the provision of high-quality
educational guidance will directly strengthen a student's protective resources, thereby
enhancing their overall academic resilience.

2.1.2 Bronfenbrenner’s Ecological Systems Theory

While Resilience Theory explains the individual-level process, Bronfenbrenner’s (1979)
Ecological Systems Theory provides the necessary framework for understanding the broader
context in which this process occurs. The theory argues that human development is shaped by
a series of nested and interconnected environmental systems.

(i) The Microsystem refers to the immediate environments where the individual has
direct interaction, such as the family, school, and peer group. The interaction between
a student and a teacher-counselor during an educational guidance session is a key
microsystemic process.

(i) The Mesosystem comprises the linkages between different microsystems. For
example, the effectiveness of school-based career guidance is enhanced when there is
strong communication and alignment between the school and the family.

(iii) The Exosystem includes external settings that indirectly affect the individual. For
example, Ministry of Education policies on counselor training or the availability of
resources at the sub-county level directly impact the quality of guidance services a
student receives, even though the student has no direct contact with these bodies.
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(iv) The Macrosystem represents the broader cultural values, beliefs, and societal norms.
Cultural attitudes towards certain careers or the value placed on education can
influence the content and reception of educational guidance.

This theory is crucial because it helps explain the disparities in the provision and
effectiveness of counseling services observed in the study (e.g., between urban and rural
schools). It posits that a student's ability to access and benefit from educational guidance (a
microsystem interaction) is not solely dependent on the school but is also influenced by
resource allocation policies at the exosystem level and socio-economic conditions within the
broader community. By integrating both theories, this study can analyze how educational
guidance acts as a protective factor at the individual level, while also examining how its
effectiveness is shaped by the wider ecological systems in which the student is embedded.

2.2 Empirical Review of Educational Guidance and Academic Resilience

The empirical literature provides strong support for the positive influence of educational
guidance services on a range of indicators associated with academic resilience, such as
persistence, goal-setting, and academic self-concept.

2.2.1 Global and Regional Evidence

International research has consistently demonstrated that structured educational guidance is a
key component of successful schooling. A quantitative study in the United States by Smith
and Thompson (2019) involving 600 middle school students found that those who received
consistent, problem-focused academic guidance reported higher levels of academic self-
efficacy and demonstrated greater persistence in the face of academic challenges. This
suggests a direct link between guidance and the core components of resilience. In South
Korea, a mixed-methods study by Lee and Kim (2021) found that academic mentoring
programs in junior secondary schools significantly enhanced students' problem-solving
abilities, goal-setting skills, and coping strategies, all of which are foundational to academic
resilience.

In the African context, where students often face more significant socio-economic
hurdles, educational guidance can be even more critical. A qualitative study in Ghana by
Nyarko and Asare (2020) used in-depth interviews with counselors and students to explore
this dynamic. They found that educational guidance helped students develop a stronger
"scholarly identity" and mitigated the demotivating effects of academic struggles, thereby
fostering perseverance. In South Africa, a cross-sectional survey by Mokgosi and Makonye
(2022) involving 500 learners found that structured academic guidance was positively
correlated with students' ability to persist with their studies despite academic pressures and
personal setbacks.

2.2.2 The Kenyan Context

In Kenya, research has begun to explore this relationship, particularly with the advent of the
CBC. A descriptive survey in Kisii County by Otieno and Wanjala (2021) found that students
who had access to academic counseling demonstrated enhanced problem-solving skills and a
more positive academic self-concept. Similarly, a study in Nairobi County by Mutuku and
Njoroge (2022) found that individualized academic guidance positively influenced students'
ability to set academic goals and practice self-regulation, key attributes of resilience. In
Bungoma County, Barasa and Wafula (2023) found that schools with well-established
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systems for academic planning and subject choice guidance reported higher student morale
and lower dropout rates.
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2.2.3 Summary of Literature and Identified Research Gap

The empirical literature, from global to local contexts, strongly suggests a positive
relationship between educational guidance services and academic resilience. These services
appear to equip students with the cognitive, motivational, and strategic skills needed to
navigate academic challenges successfully.

However, several critical gaps remain, which this study is designed to address. First,
much of the international research is conducted in well-resourced, urban school systems, and
its findings may not be directly generalizable to the rural, resource-constrained environment
of Kakamega East. Second, while Kenyan studies have explored this topic, few have used a
robust mixed-methods design that integrates quantitative measures of resilience with
qualitative insights into the implementation of guidance services. Third, and most
importantly, there is a lack of research that specifically isolates and quantifies the predictive
power of educational guidance in comparison to other forms of counseling (psychological,
personal) on the academic resilience of Junior Secondary School learners under the new CBC
framework. This study fills this gap by providing a targeted, multi-method investigation into
this specific relationship in an under-researched context.

3. Research Methodology

This study adopted a mixed-methods convergent parallel design. This design was chosen to
leverage the strengths of both quantitative and qualitative approaches, allowing for a more
comprehensive and triangulated understanding of the research problem (Creswell & Plano
Clark, 2018). The quantitative data provided statistical evidence of relationships, while the
qualitative data offered rich, contextual explanations.

3.1 Population and Sampling

The study was conducted in Kakamega East Sub-County. The target population comprised
2,000 learners and 80 teacher-counselors from the public junior secondary schools in the sub-
county. A sample size of 230 participants was determined, including 200 learners, 20 teacher-
counselors, and 10 school heads. A multi-stage sampling procedure was used. Schools were
selected using stratified random sampling to ensure representation from both urban and rural
settings. Within these schools, learners were selected via simple random sampling, while
teacher-counselors and school heads were purposively selected as key informants.

3.2 Data Collection and Instruments
Data were collected using three primary instruments:

1. Structured Questionnaires: Administered to the 192 learner respondents, this
instrument used 5-point Likert scales to collect quantitative data on their experiences
with counseling services and their self-perceived levels of academic resilience.

2. Semi-Structured Interviews: Conducted with teacher-counselors and school heads to
gather in-depth qualitative insights into the implementation, effectiveness, and
challenges of providing guidance services.

3. Observation Checklists: Used by the researcher to systematically record the presence
and quality of counseling infrastructure and materials (e.g., guidance charts, private
counseling rooms) in the sampled schools.

3.3 Validity and Reliability

354



Journal of Popular Education in Africa: ISSN 2523-2800 (online)

October, November & December 2025, Volume 9, Number 10, 11 & 12

Citation: Khatiebi, N. R; Mumbua, R. N. & Munuko, M. Z. (2025). The Influence of Educational Guidance
Services on the Academic Resilience of public junior secondary school students in Kakamega East Sub-County,
Kakamega County-Kenya. Journal of Popular Education in Africa, 9(10), 348 - 360.

The validity of the instruments was ensured through expert review by university supervisors.
The reliability was established through a pilot study. The test-retest method yielded high
correlation coefficients for all scales (e.g., r = 0.78 for Educational Guidance). Internal
consistency was assessed using Cronbach's Alpha, with all scales achieving excellent
reliability (e.g., a = 0.84 for the Educational Guidance Services Scale).

3.4 Data Analysis

Quantitative data were analyzed using SPSS Version 26. Descriptive statistics (frequencies,
means) were used to summarize the data. To test the hypotheses, Pearson correlation was
used to measure the strength of the association between educational guidance and resilience
indicators, and a multiple linear regression was conducted to determine the unique predictive
power of each counseling type on academic resilience. Qualitative data from interview
transcripts were analyzed thematically.

4. Quantitative Analysis and Results
This section presents the empirical findings regarding the impact of educational guidance
services on academic resilience.

4.1 Descriptive and Correlational Analysis

Descriptive statistics revealed that while a majority of students (78.6%) reported that their
schools provided some form of educational guidance, there were significant access
disparities. Urban students reported much higher access (89.2%) compared to their rural
counterparts (71.4%). This points to a systemic inequality in service provision.

To examine the relationship between educational guidance and resilience, a Pearson
correlation analysis was conducted.

Table 4.1: Correlation Matrix of Educational Guidance Services and Academic
Resilience Indicators (N=192)

. 1. Educational 2. . écademlc 3. Academic 4. Goal 5.
Variables . Resilience . . . ere
Guidance Persistence  Orientation Adaptability
(Overall)
1. Educational 1
Guidance
2. Academic
Resilience .642%** 1
(Overall)
3. ‘ Academic 5g7Hk 7gQk 1
Persistence ’ )
‘griemaﬁon Goal o3 psnx 823k 671 %% 1
5. Adaptability .521%** J756%** 508*** 612%** 1

Source: Field Data 2025

The results in Table 4.1 show a strong, positive, and highly statistically significant correlation
(r = .642, p < .001) between the provision of educational guidance services and students'
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overall academic resilience. This indicates that students who receive more and better-quality
educational guidance tend to demonstrate higher levels of resilience. The relationship holds
true for all sub-components of resilience, with particularly strong associations between
guidance and Goal Orientation (r = .634) and Academic Persistence (r =.587).

4.2 Multiple Regression Analysis

To determine the unique predictive power of educational guidance relative to other
counseling services, a multiple regression analysis was performed. Academic Resilience was
the dependent variable.

Table 4.2: Multiple Regression Analysis Predicting Academic Resilience (N=192)

Variable B SEB p (Beta) t p-value
(Constant) 1.247 0.312 — 3.996 <.001
Educational Guidance Services 0.421 0.067 .387 6.284 <.001
Personal Counseling Services 0.334 0.071 .298 4.704 <.001
Psychological Counseling Services 0.268 0.078 .241 3436 <.01

Note: Overall Model Fit: R?> = .523, Adjusted R? = .515, F(3,188) = 68.47, p <.001.
Source: Field Data 2025

The overall regression model was highly significant, explaining 52.3% of the variance in
academic resilience (R? =.523). The regression coefficients in Table 4.2 reveal the individual
contribution of each counseling type. While all three services were significant
predictors, Educational Guidance Services emerged as the strongest and most significant
predictor (B = .387, p < .001). Its standardized beta coefficient is substantially higher than
that of personal counseling (B = .298) and psychological counseling (B = .241), indicating
that it has the largest unique impact on fostering academic resilience.

5. Discussion

The findings of this study provide a compelling and statistically robust case for the central
role of educational guidance services in fostering academic resilience among junior
secondary school learners in rural Kenya. The strong positive correlation (r = .642) and the
dominant predictive power of educational guidance in the regression model (B = .387)
confirm that this is not a peripheral activity but a core driver of student success.

This result aligns perfectly with the tenets of Resilience Theory. The data
demonstrates that educational guidance services function as a powerful protective factor,
equipping students with the specific tools—goal-setting skills, study strategies, and career
awareness—they need to navigate academic adversity. As the qualitative data from teacher-
counselors revealed, students who receive this guidance become "more focused" and better
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understand the connection between their current studies and future opportunities. This sense
of purpose and direction is a cornerstone of resilience, enabling students to persist through
challenges rather than succumb to them.

The findings also add a critical nuance to the existing literature. While previous
studies have often treated "counseling" as a monolithic concept, this study's regression
analysis disaggregates its components and demonstrates a clear hierarchy of impact.
Educational guidance, with its practical, future-oriented focus, emerges as more potent in this
context than the more introspective psychological or personal counseling services. This may
be because it provides concrete, actionable strategies that students can immediately apply to
their academic lives, yielding tangible results that build confidence and self-efficacy.

However, the study also sounds a note of caution, powerfully illuminated
by Bronfenbrenner’s Ecological Systems Theory. The significant disparities in service
provision between urban and rural schools (a 17.8% access gap) demonstrate the influence of
the exosystem. Resource allocation policies and infrastructural development are creating an
unequal playing field, where rural students, who may face more socio-economic risks, are
receiving fewer of the protective resources they need. The qualitative findings on the lack of
trained counselors and adequate materials in rural schools are a direct manifestation of these
systemic inequities. This suggests that a student's ability to build resilience is not just a
personal journey but is profoundly shaped by the resources available in their environment.

6. Conclusion and Recommendations

6.1 Conclusion

This study set out to assess the impact of educational guidance services on the academic
resilience of JSS learners in Kakamega East. It concludes that educational guidance is the
most significant and impactful form of counseling for fostering academic resilience in this
context. Its practical focus on academic planning, goal-setting, and career awareness provides
students with the essential protective factors needed to persist and succeed within the
demanding CBC framework. However, the study also concludes that the potential of these
services is being critically undermined by systemic inequalities in resource allocation and a
lack of specialized training for counselors, particularly in rural schools. This creates an equity
gap where the students most in need of support are the least likely to receive it.

6.2 Recommendations
Based on these conclusions, the following evidence-based recommendations are proposed:
1. For the Ministry of Education:

(i) Establish National Standards for Educational Guidance: The Ministry should
develop and mandate clear, minimum standards for the provision of
educational guidance services in all JSS, specifying the required contact hours,
content areas (e.g., study skills, career exploration), and counselor-to-student
ratios.

(ii) Develop a Targeted Funding Stream for Rural Counseling Services: To
address the urban-rural disparity, a dedicated funding stream should be created
to support the establishment of counseling infrastructure (e.g., private offices,
resource centers) and the provision of materials specifically in rural and
marginalized schools.

2. For School Administrators (Principals):
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(i) Prioritize and Protect Time for Educational Guidance: Principals must
institutionalize educational guidance by embedding it into the official school
timetable. A protected weekly or bi-weekly "Guidance Hour" would ensure
that these sessions are not displaced by other school activities.

(ii) Invest in Teacher-Counselor Training: School administrators should use their
institutional funds to facilitate specialized training for their teacher-counselors,
focusing specifically on practical educational and career guidance techniques
relevant to the CBC.

3. For Teacher-Counselors:

(i) Adopt a Proactive, Curriculum-Based Approach: Rather than waiting for
students to present problems, teacher-counselors should develop and deliver a
proactive guidance curriculum to all students, focusing on foundational skills
like time management, goal-setting, and an introduction to CBC career
pathways.
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